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Overview

The Bachelor of Human and Community Services was initiated in Fall, 2002. This
program is a 2+2 program offered entirely through distance education, primarily using
WebCT as the course delivery method. The first student, who graduated from the
program, graduated in May, 2003, is currently in the Military and is stationed in Iraq. In
December 2003 we graduated one additional student, who currently is the head of the
Respiratory Therapy Program at DABCC. The BHCS degree program was instrumental
in her being offered and accepting this position. This individual is currently pursuing the
Master’s degree in Curriculum and Instruction. In May 2004, we graduated three
students (one was killed in a tragic automobile accident, one is working in Human
Services with the Pueblo of Laguna and is applying for graduate school in Counseling
and Educational Psychology at NMSU in the fall, and one is). In August 2004 we
graduated one student who is currently pursuing the Master of Nursing Administration
degree at NMSU. With these five graduates, the total number of graduates of the
program, through August, 2004 is six. At present, we have 150 students who have taken
one or more classes within the program. The goal is to have at least 200 students who
have taken courses. Because of the unique nature of this program, students are able to
access the courses from anywhere in the world where they have access to a computer and
the internet. As an example, we currently have students enrolled in the program from
New York, Florida, Washington, Minnesota, and Rome, Italy. These students may take
one or more courses at any given point in time and may opt not to take a course in any
given semester. Thus far, we have only had two students who have indicated they
definitely were not going to complete the degree program because of changes in their
particular career goals, and not because of programmatic elements. The major challenge
being faced is ensuring that sufficient coursework in the general education sequence
(particularly in Viewing a Wider World), and in designated minors is offered on a regular
basis so students can “comfortably” plan a course “map” for the timely completion of the
degree program. We work closely with the Associate Deans within those colleges who

are offering general education courses particularly applicable to the BHCS, and within
which designated minors are offered.

The faculty who teach in the core BHCS courses approved the following policy on
August 14, 2003. The plan was also presented in the request to NCA for approval of the
degree program. The assessment plan that was presented in last year’s report appeared
to be acceptable to the NMSU Outcomes Assessment Committee. We are currently in
the process of fully operationalizing this approved Assessment Plan.

Comments related to the Program Assessment Committee review of 2002-2003

As noted by the committee, the Bachelor of Human and Community Services provides a
unique opportunity for students who, for whatever reason, are unable to attend main
campus in pursuit of the baccalaureate degree. Because the nature of these courses is, for
the most part, asynchronous, professors within the program are continually made aware
of the need for frequent communication with students enrolled in the course.



All advising, including initial assessment and continuing course sequencing, is done by
the Associate Dean of the College of Health and Social Services, who also serves as the
Department Chair for the program. College advisors within the CHSS and Associate
Deans in other colleges are also consulted to ensure courses are offered on a timely basis
so students can complete, within a reasonable time frame, the requirements for the BHCS

core, the general education requirements, and the requirements for the minimum of two
minors that are selected by each student.

The committee noted that internship evaluation forms be used as a part of the assessment
process. The BHCS program does not incorporate an internship component as an integral
part of the program. However, with the advent of the Service Learning course on campus
(CHSS 399), students in the BHCS program may opt to enroll in that course. At present,
Service Learning has not been fully integrated into the BHCS core. Since the majority of
students who are enrolled in the program are already fully employed, the faculty
questions if including a required Service Learning component into the core would impose
burdens on students that might cause them to withdraw from the program. Each student

may decide to enroll in Service Learning, but that will be dictated by each student’s
individual circumstances.

At present, there are no external examinations or licensing examinations for the Bachelor
of Human and Community Services. The National Organization for Human Services does
not have a certification or licensing examination that is available at present. Because of
the nature of the courses that are included in the core for the degree program as well as
for those students who opt for the Community Health minor, it is possible that these
students would be allowed to sit for the Certified Health Education Specialist certification

examination. At present, none of the students who have graduated from the program have
opted to take this certification examination.

Measures to be used to document achievement of expected program outcomes.

The assessment plan enumerated below is designed to determine the extent to which the
goals of the BHCS have been attained by students enrolled in the program. The program

involves the triangulation of several measures that are elaborated in the paragraphs that
follow.

Section 1: Faculty Assessment Committee

A faculty panel consisting of three faculty members (one from each of the various
departments in the College of Health and Social Services) was appointed to the
Assessment Committee. The first meeting of this committee was held in the fall.
A second meeting of the committee will be held prior to the end of February. The

Associate Dean of the College serves as the Chair of the Committee and oversees
the assessment process.

Section II: Student Work Collection (portfolio)



Each professor who teaches a core course within the BHCS submits a course
syllabus at the beginning of each semester. The contents of the syllabus must
contain the basic elements as specified in the AP&P manual.

A minimum of three sample assignments are identified by each professor who
teaches in the BHCS 23-credit core, as being representative of the objectives for
that particular course. Each professor maintains copies of these three samples,
from each student enrolled in the course as a portfolio that is used during the
assessment process.

Student portfolios are selected at random from each course using the following
protocol:

a. Iffive or fewer students are enrolled in a course, two student portfolios
are randomly selected for the assessment process.

b. If between six and ten students are enrolled in a course, three student
portfolios are randomly selected for the assessment process.

c. Ifbetween 11 and 20 students are enrolled in a course, four student
portfolios are randomly selected for the assessment process.

d. If more than 20 students are enrolled in a course, five student
portfolios are randomly selected for the assessment process.

Professors are required to submit the student portfolios selected for the
assessment process to the Faculty Assessment Committee. Prior to the
submission of the portfolio, the professor will make a copy of all materials and
delete all reference to the name of the student whose portfolio is being reviewed.
The original documents will be retained by the individual professor as per
university policy. Portfolios will be reviewed using the criteria presented in
Attachment A. In addition to these criteria, a primary point of emphasis for the
various portfolios will be to compare the work with the course objectives as
presented in the respective course syllabi.

This process will be initiated in the spring, 2005 and will be based upon courses
taught within the BHCS core during fall, 2004.

Section III: Professor Self-Evaluation (Formative Component) (This process
will be initiated at the end of spring, 2005.)

Each professor must provide, at the end of the semester, a narrative in which he or
she describes the progress of the students he or she had enrolled in the course.
This evaluation will be a subjective assessment on the part of the professor,
related to his or her assessment of overall classroom progress toward attainment
of the course objectives. These subjective assessments will be used by the



Faculty Assessment Committee to compare student work with the Professor’s
assessment of the portfolios selected from each course.

Each professor must provide a narrative in which course components or
objectives that need additional “work” and/or alteration are specified. This must
be done for each BHCS core course taught by that professor. These assessments

will be used as a baseline for examination of the course syllabus the following
semester.

Each professor must provide a narrative in which he or she subjectively assesses
the overall quality of the student work that was submitted in the course. These

narrative statements will also be used by the Faculty Assessment Committee as
they review student portfolios.

Each professor must provide a narrative in which a subjective assessment of the
overall quality of the students enrolled in the course is evaluated. Things such as
the preparation of the students for entry into the program (for introductory
courses), skills and abilities brought from other courses taken within the BHCS
program (e.g., prior preparation of the students) must also be a part of the
narrative. These narrative statements will be used to assist in making decisions
related to admission criteria to the program as well as possibly setting
prerequisites for courses within the core program.

Section IV. Capstone Assessment (This process is being implemented beginning
spring, 2005)

This particular assessment process will be based solely on the technology that is available
for use with the program. The following protocol is suggested:

1.

Each professor will submit a minimum of 30 multiple-choice questions that
reflect attainment of the objectives of the core courses he or she teaches. Each
question must have a minimum of 4 “foils,” and must adhere to good item

construction criteria. The correct answer and the goal to which the item refers,
must be specified.

Each student, prior to graduation from the BHCS degree program, must complete
the final program assessment instrument. This assessment process will be
established as a special WebCT course that all BHCS majors must complete prior
to certification of their degree. The purpose is not to “fail” a student, but rather to
determine the extent to which the specific objectives within the various core
courses within the BHCS program have been attained and retained by those who
are scheduled to graduate from the program. The results of this assessment will
be used to make modifications in the various courses contained within the BHCS
core program. Although specific student names will not be attached to the
assessments there is a tracking mechanism within WebCT that allows the

assessment-administrator to-determine-if a given-student has completed all the



items within the form. It would be similar to taking a survey on line wherein the
survey could not be submitted unless all “required” fields have been completed.

3. The final assessment instrument should take no more than two hours to complete.

4. The final assessment instrument will consist of a minimum of 50 multiple choice
items randomly selected using computer technology, for each student who takes
the examination. This means that even if two students are sitting side by side, the
two examinations they take will be different.

5. All students must complete an essay segment wherein they will receive the
following directions:

The response to this item is limited to five double-spaced pages, using 12-point
type and 1” margins on all four sides. Put the date you completed this essay at the
top of each page, and include a self-generated PIN in parentheses following the
date you complete the essay. Do not put your name on this essay, but download
and print each page ensuring that you have the date and your PIN on each page.
Although you will be “enrolling” for this final assessment as an additional course,
there is no fee for the course, and there will be no credit for completion of the
assessment. It is important to be honest since the collective responses that are
provided will be used to make program evaluations, not to determine individual
competence. If you do not complete the entire assessment you will not be granted
your baccalaureate degree until proof of such completion is provided to the
Faculty Assessment Committee.

6. The specific areas that are to be addressed by each student are as follows:

Identify the two minors you have completed within the BHCS program and
indicate how those two minors have contributed to your overall course of study
and how those minors have expanded your educational experience.

Explain how the BHCS degree program has contributed to your understanding of
each of the following:

A. The human services industry, including your understanding of
community health, nursing, and social work.

B. The history of health care and human services

C. Ethical issues commonly faced by workers in the human services

industry.

Research as typically used by administrators and others employed in

the health and human services industry

Management and administration skills applied to the human services

industry.

F. Human behavior and how it is influenced by the social environment

m o



G. Social welfare policy as developed and implemented in the United
States.

7. The above essays will be used by the Faculty Assessment Committee and will be
reviewed using the criteria specified in Attachment A.

8. Each member of the Faculty Assessment Committee will independently assess the
portfolios that have been selected for review, and will submit his or her
assessment form to the Associate Dean who is the “Department Head” for the
BHCS program. The independent assessments will be reviewed and then
discussed with the BHCS Core Course Faculty to plan how to use the results of
the assessment to improve the BHCS degree program.

Section VI: Course Evaluations

As a part of the Assessment process, each course in the BHCS program is evaluated
each semester. The evaluation form that is used is a WebCT-based form that is made
available for all students a minimum of three weeks prior to the end of the semester.
Student responses to this 33 item instrument (29 closed end, and 5 open end items)
are submitted to the Media Specialist, who compiles all responses for each course,
and provides a copy of these compilations to the Associate Dean/Department Chair.
All comments to the open end items are also printed, without editing, and those are
submitted with the graphs for the 28 closed items. The course evaluations are
reviewed by the Associate Dean/Department Chair with each faculty member who
teaches in the BHCS core program. Courses are revised based upon the various
comments of students who have evaluated the various courses.



Attachment A

SKILLS ASSESSMENT FORM

Instructions to Faculty Assessment Committee: Write the number of the portfolio
you are reviewing in the space provided. Review the material contained in the
portfolio, and place an “X:” in the appropriate box to indicate your ratings of the
student’s skill level as demonstrated in the material contained in the portfolio., using

the definitions of the assessment categories supplied on the next page.

Portfolio Number:
Thinking & Insufficient Sufficient Substantial Inadequate Not
Writing Skills Competence Competence | Competence Evidence of Applicable
Competence (Specify Why)
Assembling
Information
Understanding

Information In-
depth

Using
Information

Reflecting
Upon
Information

Creating New
Information

Organizing
Information

Targeting
Information

Expressing
Information

Additional comments about this portfolio:




Definitions of the Eight Thinking and Writing Skills

Assembling Information: The ability to locate information pertinent to the task,
assignment, problem, or question by using resources appropriate to the discipline;
employs multiple methods and technologies to gather information, including
computer databases and document delivery system, print resources (e.g., b books,
journal articles, newspapers and magazines), audiovisual resources, interviews and
surveys of expert sources and lay people; gathers a variety of information (e.g.,
primary and secondary sources, recent and historical information, etc.)

Understanding Information in Depth: Goes beyond mere comprehension to
achieve an in-depth understanding of material through analysis, interpretation, and
explanation; analyzes the structure of a complex idea, chain of reasoning, or work by
identifying the component parts and the interrelationship of those parts; recognizes
nuances and shadings of meaning and unstated assumptions in reasoning

Using Information: Uses whatever cognitive processes and intellectual skills are
appropriate for completing the assignment, considering the nature of the given task;
develops supporting arguments for conclusions, beliefs, and claims; makes decisions
and recommendations based upon a consideration of options and their differential
consequences; draws valid conclusions from evidence; uses definite criteria and

accepted standards to judge the value or credibility of another’s work; views ideas
from multiple perspectives.

Reflecting upon Information: is self-reflective about, and can evaluate own
learning, thinking, and performance; sets explicit goals for own work; develops plans
ad strategies for carrying out own work; monitors progress toward goals; uses
feedback from others to improve the quality of won work; makes revisions as needed
to assess personal strengths and weaknesses and devises plans for self-improvement.

Creating New Information: Shows originality, innovation, and creativity in process
and/or product;’ proposes new and worthwhile problems and tasks to pursue; poses
new questions and generates original hypotheses; makes original interpretations and
develops original theoretical frameworks; offers new solutions to problems;
perceives new patterns of relationships; creates new contexts or uses for or extensions

and elaborations of existing information; creates original products and innovative
designs.



Organizing Information: Demonstrates a clear plan of organization for the unified,
focused, orderly, and coherent representation and communication of ideas; articulates
a clear theses if theme; maintains a focus by linking ideas to the main point; uses
verbal and symbolic techniques such as tables, graphs, diagrams, etc, to organize
information; presents ideas in a clear, logical, and effective order; employs various
transitional devices to attain smooth connections among ideas/

Targeting Information: Uses content, language, tone, style, and format to achieve
the purpose of the communication or assignment, meet the demands of the situation
and satisfy the needs of the intended audience; uses appropriate writing, citation, and
documentation formats; uses the special vocabulary of the field while avoiding
unnecessary jargon; writes with clarity and conciseness.

Expressing Information: Follows established standards and conventions of written
communication with respect to grammar, syntax, and mechanics; achieves a mature
and effective writing style; uses words with variety, precision, and appropriateness;
avoids language that reflects bias toward people based upon their gender, sexual
orientation, disability, age, religion, and ethnic, racial, or cultural group membership;
uses acceptable forms of the various parts of speech; achieves a clear, varied, and
effective sentence style; writes full sentences avoiding fragments, run-ons, and
reifications.

Assessment Categories Definitions

Insufficient Competence There is not a sufficient level of competence
demonstrated for the skill through the work that is
contained in the portfolio. The work is below what
would be expected of a graduating senior in the
program. Considering the subskills in this category,
thinking and or/its express n may be unclear,
oversimplified, superficial, unreliable, and/or
confused. I would not feel confident about the
ability of the individual in terms of performance on
future tasks involving this skill

Sufficient Competence The work submitted shows a sufficient level of
competence for the skill, therefore the individual is
performing at a level of proficiency expected of a
graduating senior in the program. Most of the
component subskills relevant to the work being
assessed are performed competently. I have
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Substantial Competence

Inadequate Evidence of

Competence

Not Applicable

confidence that the individual would do reasonably
well on future tasks involving this skill.

There is a substantial level of competence for the
skill demonstrated in the work that is submitted; a
level of performance in excess of what would be
expected of a graduating senior in the program. The
work is characterized by depth, breadth,
consistency, thoroughness, and clarity with respect
to the compenent subskills. I have confidence in
recommendingt individuals who do this level or
work for further study and’or employment in areas
in which the possession of this skill predicts
success.

This skill is expected of those who graduate from

the program, but the work in the portfolio does not
provide sufficient evidence to make reliable and
valid judgments of the skill.

This skill is not currently expected of our majors
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- The outcomes assessment data have lead to the following changes in the undergraduaté program
that have direct impact on undergraduate student learning:

Offering of an alternative English exam/assignment that students can take in their
HLS 100 course

A systematic review of field experience sites, preceptors, requirements, and
expectations

Integration of a new format for field experience presentations and more involvement
of the external field experience preceptors

Course offerings (in particular core courses) are scheduled on a regular cycle

HLS 485, the CHES preparatory course is now being offered
New tenure track faculty have been hired

A new full-time instructor for teaching general education courses has been hired

A new field experience brochure has been developed detailing the key aspects for
students and field experience preceptors. Additionally the number and types of sites
have been expanded

The BCH oversight committee with current student, alumni, and community
representation has been instituted to serve in an advisory capacity to the
undergraduate program coordinator

Availability of application forms on the departmental web-site

An ongoing assessment of course offerings and how to include courses in

gerontology as well as web-CT courses to enhance the quality of the undergraduate
degree program offered by the Health Science Department

5. Dissemination of Resulis

The results of the assessment of direct student learning measures will be disseminated in the
following ways:

1.

2.

(V3]

Distribution of the written report to all full tim'e faculty.

Sharing of a summary of the findings and results with all faculty (full time, part time,
and adjunct). | | | |

Submission of the written report to the College Dean and University Provost.

Make available the current and previous outcomes assessment reports to all
department personnel by having copies available in the departmental library and on

the departmental website at: 5iip: “www.nmsu.eau: -hithdpr/taculty.huml.
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Sharing of a summary of the findings and results with all faculty (full time, part time,
and adjunct).

Submission of the written report to the College Dean and University Provost.

. Make available the current and previous outcomes assessment reports to all
department personnel by having copies available in the departmental library and on

the departmental website at: htrp://www nmsu.edu/~hlthdpt/facultv.biml.
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Overview

The Bachelor of Human and Community Services was initiated in Fall, 2002. This
program is a 2+2 program offered entirely through distance education, primarily using
WebCT as the course delivery method. The first student, who graduated from the
program, graduated in May, 2003, is currently in the Military and is stationed in Iraq. In
December 2003 we graduated one additional student, who currently is the head of the
Respiratory Therapy Program at DABCC. The BHCS degree program was instrumental
in her being offered and accepting this position. This individual is currently pursuing the
Master’s degree in Curriculum and Instruction. In May 2004, we graduated three
students (one was killed in a tragic automobile accident, one is working in Human
Services with the Pueblo of Laguna and is applying for graduate school in Counseling
and Educational Psychology at NMSU in the fall, and one is). In August 2004 we
graduated one student who is currently pursuing the Master of Nursing Administration
degree at NMSU. With these five graduates, the total number of graduates of the
program, through August, 2004 is six. At present, we have 150 students who have taken
one or more classes within the program. The goal is to have at least 200 students who
have taken courses. Because of the unique nature of this program, students are able to
access the courses from anywhere in the world where they have access to a computer and
the internet. As an example, we currently have students enrolled in the program from
New York, Florida, Washington, Minnesota, and Rome, Italy. These students may take
one or more courses at any given point in time and may opt not to take a course in any
given semester. Thus far, we have only had two students who have indicated they
definitely were not going to complete the degree program because of changes in their
particular career goals, and not because of programmatic elements. The major challenge
being faced is ensuring that sufficient coursework in the general education sequence
(particularly in Viewing a Wider World), and in designated minors is offered on a regular
basis so students can “comfortably” plan a course “map” for the timely completion of the
degree program. We work closely with the Associate Deans within those colleges who

are offering general education courses particularly applicable to the BHCS, and within
which designated minors are offered.

The faculty who teach in the core BHCS courses approved the following policy on
August 14, 2003. The plan was also presented in the request to NCA for approval of the
degree program. The assessment plan that was presented in last year’s report appeared
to be acceptable to the NMSU Outcomes Assessment Committee. We are currently in
the process of fully operationalizing this approved Assessment Plan.

Comments related to the Program Assessment Committee review of 2002-2003

As noted by the committee, the Bachelor of Human and Community Services provides a
unique opportunity for students who, for whatever reason, are unable to attend main
campus in pursuit of the baccalaureate degree. Because the nature of these courses is, for
the most part, asynchronous, professors within the program are continually made aware
of the need for frequent communication with students enrolled in the course.



All advising, including initial assessment and continuing course sequencing, is done by
the Associate Dean of the College of Health and Social Services, who also serves as the
Department Chair for the program. College advisors within the CHSS and Associate
Deans in other colleges are also consulted to ensure courses are offered on a timely basis
so students can complete, within a reasonable time frame, the requirements for the BHCS

core, the general education requirements, and the requirements for the minimum of two
minors that are selected by each student.

The committee noted that internship evaluation forms be used as a part of the assessment
process. The BHCS program does not incorporate an internship component as an integral
part of the program. However, with the advent of the Service Learning course on campus
(CHSS 399), students in the BHCS program may opt to enroll in that course. At present,
Service Learning has not been fully integrated into the BHCS core. Since the majority of
students who are enrolled in the program are already fully employed, the faculty
questions if including a required Service Learning component into the core would impose
burdens on students that might cause them to withdraw from the program. Each student

may decide to enroll in Service Learning, but that will be dictated by each student’s
individual circumstances.

At present, there are no external examinations or licensing examinations for the Bachelor
of Human and Community Services. The National Organization for Human Services does
not have a certification or licensing examination that is available at present. Because of
the nature of the courses that are included in the core for the degree program as well as
for those students who opt for the Community Health minor, it is possible that these
students would be allowed to sit for the Certified Health Education Specialist certification

examination. At present, none of the students who have graduated from the program have
opted to take this certification examination.

Measures to be used to document achievement of expected program outcomes.

The assessment plan enumerated below is designed to determine the extent to which the
goals of the BHCS have been attained by students enrolled in the program. The program

involves the triangulation of several measures that are elaborated in the paragraphs that
follow.

Section 1: Faculty Assessment Committee

A faculty panel consisting of three faculty members (one from each of the various
departments in the College of Health and Social Services) was appointed to the
Assessment Committee. The first meeting of this committee was held in the fall.
A second meeting of the committee will be held prior to the end of February. The

Associate Dean of the College serves as the Chair of the Committee and oversees
the assessment process.

Section II: Student Work Collection (portfolio)



Each professor who teaches a core course within the BHCS submits a course
syllabus at the beginning of each semester. The contents of the syllabus must
contain the basic elements as specified in the AP&P manual.

A minimum of three sample assignments are identified by each professor who
teaches in the BHCS 23-credit core, as being representative of the objectives for
that particular course. Each professor maintains copies of these three samples,
from each student enrolled in the course as a portfolio that is used during the
assessment process.

Student portfolios are selected at random from each course using the following
protocol:

a. Iffive or fewer students are enrolled in a course, two student portfolios
are randomly selected for the assessment process.

b. If between six and ten students are enrolled in a course, three student
portfolios are randomly selected for the assessment process.

c. Ifbetween 11 and 20 students are enrolled in a course, four student
portfolios are randomly selected for the assessment process.

d. If more than 20 students are enrolled in a course, five student
portfolios are randomly selected for the assessment process.

Professors are required to submit the student portfolios selected for the
assessment process to the Faculty Assessment Committee. Prior to the
submission of the portfolio, the professor will make a copy of all materials and
delete all reference to the name of the student whose portfolio is being reviewed.
The original documents will be retained by the individual professor as per
university policy. Portfolios will be reviewed using the criteria presented in
Attachment A. In addition to these criteria, a primary point of emphasis for the
various portfolios will be to compare the work with the course objectives as
presented in the respective course syllabi.

This process will be initiated in the spring, 2005 and will be based upon courses
taught within the BHCS core during fall, 2004.

Section III: Professor Self-Evaluation (Formative Component) (This process
will be initiated at the end of spring, 2005.)

Each professor must provide, at the end of the semester, a narrative in which he or
she describes the progress of the students he or she had enrolled in the course.
This evaluation will be a subjective assessment on the part of the professor,
related to his or her assessment of overall classroom progress toward attainment
of the course objectives. These subjective assessments will be used by the



Faculty Assessment Committee to compare student work with the Professor’s
assessment of the portfolios selected from each course.

Each professor must provide a narrative in which course components or
objectives that need additional “work” and/or alteration are specified. This must
be done for each BHCS core course taught by that professor. These assessments

will be used as a baseline for examination of the course syllabus the following
semester.

Each professor must provide a narrative in which he or she subjectively assesses
the overall quality of the student work that was submitted in the course. These

narrative statements will also be used by the Faculty Assessment Committee as
they review student portfolios.

Each professor must provide a narrative in which a subjective assessment of the
overall quality of the students enrolled in the course is evaluated. Things such as
the preparation of the students for entry into the program (for introductory
courses), skills and abilities brought from other courses taken within the BHCS
program (e.g., prior preparation of the students) must also be a part of the
narrative. These narrative statements will be used to assist in making decisions
related to admission criteria to the program as well as possibly setting
prerequisites for courses within the core program.

Section IV. Capstone Assessment (This process is being implemented beginning
spring, 2005)

This particular assessment process will be based solely on the technology that is available
for use with the program. The following protocol is suggested:

1.

Each professor will submit a minimum of 30 multiple-choice questions that
reflect attainment of the objectives of the core courses he or she teaches. Each
question must have a minimum of 4 “foils,” and must adhere to good item

construction criteria. The correct answer and the goal to which the item refers,
must be specified.

Each student, prior to graduation from the BHCS degree program, must complete
the final program assessment instrument. This assessment process will be
established as a special WebCT course that all BHCS majors must complete prior
to certification of their degree. The purpose is not to “fail” a student, but rather to
determine the extent to which the specific objectives within the various core
courses within the BHCS program have been attained and retained by those who
are scheduled to graduate from the program. The results of this assessment will
be used to make modifications in the various courses contained within the BHCS
core program. Although specific student names will not be attached to the
assessments there is a tracking mechanism within WebCT that allows the

assessment-administrator to-determine-if a given-student has completed all the



items within the form. It would be similar to taking a survey on line wherein the
survey could not be submitted unless all “required” fields have been completed.

3. The final assessment instrument should take no more than two hours to complete.

4. The final assessment instrument will consist of a minimum of 50 multiple choice
items randomly selected using computer technology, for each student who takes
the examination. This means that even if two students are sitting side by side, the
two examinations they take will be different.

5. All students must complete an essay segment wherein they will receive the
following directions:

The response to this item is limited to five double-spaced pages, using 12-point
type and 1” margins on all four sides. Put the date you completed this essay at the
top of each page, and include a self-generated PIN in parentheses following the
date you complete the essay. Do not put your name on this essay, but download
and print each page ensuring that you have the date and your PIN on each page.
Although you will be “enrolling” for this final assessment as an additional course,
there is no fee for the course, and there will be no credit for completion of the
assessment. It is important to be honest since the collective responses that are
provided will be used to make program evaluations, not to determine individual
competence. If you do not complete the entire assessment you will not be granted
your baccalaureate degree until proof of such completion is provided to the
Faculty Assessment Committee.

6. The specific areas that are to be addressed by each student are as follows:

Identify the two minors you have completed within the BHCS program and
indicate how those two minors have contributed to your overall course of study
and how those minors have expanded your educational experience.

Explain how the BHCS degree program has contributed to your understanding of
each of the following:

A. The human services industry, including your understanding of
community health, nursing, and social work.

B. The history of health care and human services

C. Ethical issues commonly faced by workers in the human services

industry.

Research as typically used by administrators and others employed in

the health and human services industry

Management and administration skills applied to the human services

industry.

F. Human behavior and how it is influenced by the social environment

m o



G. Social welfare policy as developed and implemented in the United
States.

7. The above essays will be used by the Faculty Assessment Committee and will be
reviewed using the criteria specified in Attachment A.

8. Each member of the Faculty Assessment Committee will independently assess the
portfolios that have been selected for review, and will submit his or her
assessment form to the Associate Dean who is the “Department Head” for the
BHCS program. The independent assessments will be reviewed and then
discussed with the BHCS Core Course Faculty to plan how to use the results of
the assessment to improve the BHCS degree program.

Section VI: Course Evaluations

As a part of the Assessment process, each course in the BHCS program is evaluated
each semester. The evaluation form that is used is a WebCT-based form that is made
available for all students a minimum of three weeks prior to the end of the semester.
Student responses to this 33 item instrument (29 closed end, and 5 open end items)
are submitted to the Media Specialist, who compiles all responses for each course,
and provides a copy of these compilations to the Associate Dean/Department Chair.
All comments to the open end items are also printed, without editing, and those are
submitted with the graphs for the 28 closed items. The course evaluations are
reviewed by the Associate Dean/Department Chair with each faculty member who
teaches in the BHCS core program. Courses are revised based upon the various
comments of students who have evaluated the various courses.



Attachment A

SKILLS ASSESSMENT FORM

Instructions to Faculty Assessment Committee: Write the number of the portfolio
you are reviewing in the space provided. Review the material contained in the
portfolio, and place an “X:” in the appropriate box to indicate your ratings of the
student’s skill level as demonstrated in the material contained in the portfolio., using

the definitions of the assessment categories supplied on the next page.

Portfolio Number:
Thinking & Insufficient Sufficient Substantial Inadequate Not
Writing Skills Competence Competence | Competence Evidence of Applicable
Competence (Specify Why)
Assembling
Information
Understanding

Information In-
depth

Using
Information

Reflecting
Upon
Information

Creating New
Information

Organizing
Information

Targeting
Information

Expressing
Information

Additional comments about this portfolio:




Definitions of the Eight Thinking and Writing Skills

Assembling Information: The ability to locate information pertinent to the task,
assignment, problem, or question by using resources appropriate to the discipline;
employs multiple methods and technologies to gather information, including
computer databases and document delivery system, print resources (e.g., b books,
journal articles, newspapers and magazines), audiovisual resources, interviews and
surveys of expert sources and lay people; gathers a variety of information (e.g.,
primary and secondary sources, recent and historical information, etc.)

Understanding Information in Depth: Goes beyond mere comprehension to
achieve an in-depth understanding of material through analysis, interpretation, and
explanation; analyzes the structure of a complex idea, chain of reasoning, or work by
identifying the component parts and the interrelationship of those parts; recognizes
nuances and shadings of meaning and unstated assumptions in reasoning

Using Information: Uses whatever cognitive processes and intellectual skills are
appropriate for completing the assignment, considering the nature of the given task;
develops supporting arguments for conclusions, beliefs, and claims; makes decisions
and recommendations based upon a consideration of options and their differential
consequences; draws valid conclusions from evidence; uses definite criteria and

accepted standards to judge the value or credibility of another’s work; views ideas
from multiple perspectives.

Reflecting upon Information: is self-reflective about, and can evaluate own
learning, thinking, and performance; sets explicit goals for own work; develops plans
ad strategies for carrying out own work; monitors progress toward goals; uses
feedback from others to improve the quality of won work; makes revisions as needed
to assess personal strengths and weaknesses and devises plans for self-improvement.

Creating New Information: Shows originality, innovation, and creativity in process
and/or product;’ proposes new and worthwhile problems and tasks to pursue; poses
new questions and generates original hypotheses; makes original interpretations and
develops original theoretical frameworks; offers new solutions to problems;
perceives new patterns of relationships; creates new contexts or uses for or extensions

and elaborations of existing information; creates original products and innovative
designs.



Organizing Information: Demonstrates a clear plan of organization for the unified,
focused, orderly, and coherent representation and communication of ideas; articulates
a clear theses if theme; maintains a focus by linking ideas to the main point; uses
verbal and symbolic techniques such as tables, graphs, diagrams, etc, to organize
information; presents ideas in a clear, logical, and effective order; employs various
transitional devices to attain smooth connections among ideas/

Targeting Information: Uses content, language, tone, style, and format to achieve
the purpose of the communication or assignment, meet the demands of the situation
and satisfy the needs of the intended audience; uses appropriate writing, citation, and
documentation formats; uses the special vocabulary of the field while avoiding
unnecessary jargon; writes with clarity and conciseness.

Expressing Information: Follows established standards and conventions of written
communication with respect to grammar, syntax, and mechanics; achieves a mature
and effective writing style; uses words with variety, precision, and appropriateness;
avoids language that reflects bias toward people based upon their gender, sexual
orientation, disability, age, religion, and ethnic, racial, or cultural group membership;
uses acceptable forms of the various parts of speech; achieves a clear, varied, and
effective sentence style; writes full sentences avoiding fragments, run-ons, and
reifications.

Assessment Categories Definitions

Insufficient Competence There is not a sufficient level of competence
demonstrated for the skill through the work that is
contained in the portfolio. The work is below what
would be expected of a graduating senior in the
program. Considering the subskills in this category,
thinking and or/its express n may be unclear,
oversimplified, superficial, unreliable, and/or
confused. I would not feel confident about the
ability of the individual in terms of performance on
future tasks involving this skill

Sufficient Competence The work submitted shows a sufficient level of
competence for the skill, therefore the individual is
performing at a level of proficiency expected of a
graduating senior in the program. Most of the
component subskills relevant to the work being
assessed are performed competently. I have
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Substantial Competence

Inadequate Evidence of

Competence

Not Applicable

confidence that the individual would do reasonably
well on future tasks involving this skill.

There is a substantial level of competence for the
skill demonstrated in the work that is submitted; a
level of performance in excess of what would be
expected of a graduating senior in the program. The
work is characterized by depth, breadth,
consistency, thoroughness, and clarity with respect
to the compenent subskills. I have confidence in
recommendingt individuals who do this level or
work for further study and’or employment in areas
in which the possession of this skill predicts
success.

This skill is expected of those who graduate from

the program, but the work in the portfolio does not
provide sufficient evidence to make reliable and
valid judgments of the skill.

This skill is not currently expected of our majors
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Introduction

The current outcomes assessment plan and reports provides the following information:

1. Outcomes Assessment Plan

2. Methods of Assessment Utilized .

3. The Performance Measure or Criteria Used to Determine Student Leaming

4. Results & Anticipated Use of the Results of the Outcome Assessment
Activities

5. Dissemination of Results

The report will discuss the department’s undergraduate program first and then the
graduate program offered by the department and will cover the five points identified
above. The outcomes assessment plan, methods of assessment utilized, and the direct
performance measures/criteria used to determine student learning (1,2,3) are compiled

and presented together in a tabular form first for the undergraduate program and then for
the graduate program.



Undergraduate Program

(Bachelor of Science in Nursing-BSN)

Broad Program Goals:

1-To offer formal and informal educational opportunities for students which prepare them
at the baccalaureate level for entry into professional nursing practice.

2-To offer formal and informal educational opportunities for Registered Nurses which
prepare them at the baccalaureate level to enter professional nursing practice.

3-To'provide a foundation for individuals to pursue graduate nursing education.

1.2,3) Outcomes Assessment Plan

Measures of
Undergraduate Student’s Learning

Performance Measures: Methods of Assessment
& Activities

A. NCLEX Pass Rates (Direct Measure)

Students take the NCLEX examination upon
graduation. Students are encouraged to take the
exam within 3 months of graduation. Copies of
examination results are sent to the department
through the New Mexico Board of Nursing.

Performance Measure Used:
o  Number of student who took the NCLEX
for (Academic Year 2003-2004)
e  Number of student who passed the
examination on first attempt
(First time pass rate)

B. National Norm Testing (Direct Measure)

Students take various nationally normed
examinations throughout the program.

Performance Measure Used.
e  Number of students who take various
examinations

e  Number of students who reach National
Average

C. Alumni Survey (Direct & Indirect Measure)

Alumni surveys are sent to students at 6, 12, & 18
months post graduation.

Performance Measure Used.

o  Number of graduates employed as
registered nurses

o  Number of graduates attending/completed
graduate education

e  Number of graduates involved with
research/scholarship

»  Number of graduates with national
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certification

D. Preceptor Assessment of Students (Direct
Measure)

Each student is enrolled in a 7-credit preceptor
course during their final semester. Each student is

required to receive a good-excellent evaluation from
his/her preceptor, received a “Satisfactory” grade
for the course, and take nationally normed NCLEX-
RN predictor exam.

Performance Measures Used:
e Number of students enrolled in preceptor
course
e Number who receive positive preceptor
evaluations
e Number who receive “Satisfactory Grade”

e  Number who take NCLEX-RN Predictor
examination

E. RN- BSN Option Each RN to BSN student takes 12-17 credits per

semester when starting the nursing course sequence
which include web-ct enhancement with 2 way
video and local clinical experiences.

Performance Measurements Used:
o  Number of new students enrolled in
nursing semester
e  Number who receive satisfactory grade (C
or better) in courses
e  Student satisfaction with teaching
strategies used.

e  Number who enroll in graduate nursing
courses.

4a. Results of Outcomes Assessment Activities

The following section describes the results related to the direct measures used to assess
student learning outcomes in the undergraduate program:

A. NCLEX Pass Rates: The NCLEX pass rate reflects the number of students who
took the national examination and passed on their first attempt. During Fall 2003, and .

Spring 2004 (inclusive of summer sessions) a total of 61 students were eligible to sit for
this examination. The results are as follows:

Number of basic BSN Graduates: 54
Number of students who sat for the exam: 54
*Number of students who passed: 44

First Time - 44

Second Time 3

Unknown - 2




Comments:

The following table demonstrates the pass rates based on number of times graduates
sit for the examination. It is important to note that results are unknown for 1 student
in Fall 2003 and another 1 in Spring 2004. Calculations, excepted as noted, are based

on full cohorts.

Fall 2003

Spring 2004

Total

Graduates

29

25

54

Sat for NCLEX

29

25

54

1* Time Pass

22 (75.86 %)

22 (88%)

44 (81.48%; 84.6%)

2™ Time Pass

~1d

3(86.21%)

n/a

47 (87%; 90.3%%)

3" time

n/a

n/a

Unknown

1

1

2

* Percentage based on known results

B.ERI/National Testing Norm:

Spring 2004 Results

Course/Examination

NMSU
Composite
Score

Average

Passing

Comments

Fundamentals Part I
35students- 35 tests

71

69 60

Nursing Process- Assessing &
Planning below Average

Client Needs: Psychosocial
Integrity- below average

Critical Thinking- Prioritizing/
Predicting Outcomes below Average

Topics: Assessing Health is below
Average

Fundamentals Part IT
35 students- 35 tests

66 74 68

Nursing Process- Planning &
Implementing are below passing.
Assessing & Analyzing are below
average.

Client Needs- Safe & Effective Care,
Health Promotion are below
average. Physiological Integrity &
Psychological Integrity are below
passing..

Critical Thinking- Prioritizing &
Inferential Reasoning below
Average. Predicting Outcomes &
Application of Knowledge below
Passing .

Fundamentals-Nursing Topics
Assessing Health below Average.
Promoting Physiological &
Psychosocial Health below Passing.

Pharmacology
48 students, 47 tests

55

56 49

Nursing Process: Assessment &
Implementation are below average.
Planning is below passing.




Client Need- Safe & Effective Care
and Physiological are below

average.

Critical Thinking Skills- Application
of knowledge & priorizing are below
average. Predicting outcomes is
below passing.

Topics: Calculations &
Classification & Effects are below
average.

Adults —Part I
32 students- 24 tests

Nursing Process Analyzing,
planning, & implementing below
Average.

Client Needs. Physiological
integrity, psychosocial integrity, and
health promotion & maintenance
below average.

Critical Thinking Inferential
Reasoning, Predicting Outcomes, &
Application of Knowledge below
average.

Adult Topics Concepts &
Challenges, Respiratory Functions,
Circulatory Functions and
Gastrointestinal are below Average

Mental Health
32 students — 23 tests

Nursing Process Assessing and
evaluating below Average

Client Need Health Promotion &
Maintenance below average
Critical Thinking Prioritizing and
evaluating below average.

Mental Health Topics Therapeutic
Nurse/Client Relationship, Mental
Disorders, & Special Populations
below Average.
Psychopharmacology below Pass.

Nursing of Children
28 students- 25 tests

Children Topic Child development
& family, Adaptations to Wellness
& Tllness, Health Promotion of pre-
school child below average.

Childbearing Family
28 students-26 tests

52 54 47
43 47 41
63 57 49
59 60 . |52

Nursing Process Assessment,
Implementation & evaluation are
below average

Client Needs Safe & Effective Care,
Physiological Integrity & Health
Promotion below Average
Critical Thinking Prioritizing,
application of knowledge, &
evaluation are below average
Childbearing topics Women’s
Health below average

HESI- (Exit Exam)
Fall 2003~ 7 passed
>850
Spring 2004

Spring 2004 — 24 of 24 >850 within
4 attempts. Majority passed in
attempts 2 or 3.

In the Core Categories, the highest
scores were in communication (928);
in core knowledge ethics (1093 &
diversity (963); and in Role

Development in manager of care




(895. Based on students in their 2™
.| attempt.

Comments:

e Mental Health, Fundamentals I and Care of Children are only three areas in which
NMSU composite higher than “average”. This is one area higher than last year.

o Results demonstrate the importance of using the nursing process throughout the
curriculum to address areas of client needs and develop critical thinking skills.
Faculty implemented revised/refine nursing care plan documents (nursing
process) in Fall 2004. Documents will be used throughout all semesters.

e Faculty voted to move all testing to HESI versus ERI effective Fall 2004.

o Faculty reaffirmed the use of the comprehensive HESI prior to start of capstone
"~ preceptor experience.

C. Alumni Survey:
No surveys mailed during this period.

‘Comments:

Survey is under revision and will be used in AY 2004-2005. Verbal comments

from employing agencies are very positive with one agency specifically prioritizing our
students as desired employees.

D. Preceptor Assessment of Students: Each student works directly with a BSN
prepared Registered Nurse in a clinical setting during his/her final semester. The student

is expected to function in the capacity of a beginning professional nurse alongside the
preceptor.

Number of students enrolled in preceptor course: 54
Number of students who received positive preceptor evaluations: 54
Number of students who received satisfactory grade: 54
Number of students who took NCLEX-RN Predictor Exam 54
Comments:

o Preceptor placements are based on individual results in the RN Predictor
examinations so that students’ weak areas are addressed in their practicum.
Practicum sites include acute care agencies in Las Cruces, El Paso, and
surrounding communities. .

E. RN to BSN Option.

e Students enrolled in nursing course sequence 37
e Number who receive satisfactory grade (C or better) in courses 37
e Student satisfaction with technology support See Comment




Students taking graduate courses

Comments

This is the second cohort for 2 new BSN Option in which nursing courses cover a

4b.

12 month period.

Comments by students to faculty and consultant recommended block of courses

which was done starting in Fall 2003.

Addition of 4™ site in January 2004 resulted in higher levels of technology
problems. Decision made to revert to 3 sites for Jan 05 cohort. Forty-five

students are enrolled at three sites.

Uses and Anticipated Uses of Qutcome Assessment Results

Before addressing anticipated uses of outcome assessment results for 2003-2004, a

brief update of 2002-2003 anticipated uses will be presented:

Curriculum wide review. This resulted in curriculum
changes to include sequencing of courses, change in
clinical hours within courses, combining of didactic
and clinical course components into single courses, and
updating of course objectives.

This continues with
leveling of content and
concepts across the
semesters.

Transition to new curriculum implemented with May
2004 class to be last under old curriculum. Graduates
in December 2004 will have been transitioned into new
curriculum.

Ongoing as the cohorts
continue through the 5
semester curriculum.

Appropriateness of testing within the curriculum Testing
assessed and department has ordered test statistics software/hardware
R by facult purchased and being used
software for use by y. by faculty.
Consultant visit to provide additional guidance on COHSUItaf;SViSi_tS o0
; . conducted Spring
curriculum scheduled for Spring 2004. and Fall 2004 to provide

review of curriculum.

Comparison of current ERI testing services to HESI to
be done. Faculty to use ERI tests for diagnostic
purposes and not replacement of examinations. Areas
of concern (below average and/or below passing) to be
strengthen within appropriate courses.

Faculty voted to move to
HESI. All available
exams to be used as
diagnostic. Students must
take exams; however,
except for comprehensive
in final semester will not

stop progression.
Faculty to include previous nursing textbooks as Ongoing. Faculty obtain
recommended for progressing students. The curriculum | 2pproval for textbook

builds on content and competencies from semester to

semester. Students may need to refer to textbooks in
future semesters.

changes from BSN
Program Committee so
everyone is now aware of
current and new
textbooks.




Faculty analyzed results presented earlier in this report, and have implemented/are
implementing the following actions (Mechanisms for faculty analysis include BSN
Program Committee, Department of Nursing Faculty Organization, and Department of
Nursing Curriculum Day meetings):

o Standardized nursing care plan format across the curriculum. Faculty training on
format conducted August 2004.

e Standardized drug dosage calculation examination conducted each semester.
Student guide with examples of drug dosage calculations developed and posted to
nursing website. ‘

e Faculty are leveling concepts/content across semesters.

o Patient Teaching Plans are in the process of being standardized and leveled by
semester.

e Funding for faculty teaching development have been identified and all faculty will
participate in at least one improvement activity during the next year.

e Role and evaluation of peer tutors to be formalized.

5. Dissemination of Results

The results of the outcomes assessment will be disseminated in the following ways:

1. Written report will be distributed to all full time faculty.

2. A summary of the findings and results will be shared with all faculty
(full/part time and adjunct).

3. Report will be submitted to the College Dean and Provost.
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Graduate Program

(Masters of Science in Nursing-MSN)

1.2.3) Outcomes Assessment Plan

Graduate Student’s Learning

Measures of

Performance Measures:
Methods of Assessment & Activities

A. Satisfactory Completion of N596 Writing for
Publication from a Health & Nursing Perspective —

B or Better

N596 requires the application of theories and
concepts from previous graduate courses, research
and nursing specialty knowledge to develop
publishable paper that is reviewed by a minimum of
three graduate faculty
Performance Measures Used: ,

e  Number of students who take N596

e Number of students with B or better in

the course

B. Advanced Field Placement/Practicum

Each student is required to take a specific number of
advanced field/practicum credits in which they are
directly supervised by an advanced practice/MSN
prepared nurse with the same specialty. Advanced
practicums are at the end of the course of study
which allows students to function at the beginner
stage of advanced nursing practice.
Performance Measures Used: '
e  Number of students enrolled in N595 &
591
s  Number who receive positive
preceptor/faculty evaluations

C. Orals

To successfully complete their program of study
each student is required to complete an oral
examination. During the examination which is
conducted by a minimum of three faculty (primary
advisor, another graduate nursing faculty, and one
graduate faculty from outside the department).
Each candidate must successfully answer questions
related to research, theory, advanced practice roles,
the health care environment and items directed at
their nursing specialty and focus areas.
Performance Measure Used:

o  Number of students sitting for orals

o  Number of students who successfully

answer orals questions

D. Alumni Survey (Direct & Indirect Measure)

Alumni surveys are sent to students at 6, 18, & 36
months post graduation.
o  Number of graduates with advanced
credentials/certifications
e Number of attending/completed doctoral
education
Performance Measures Used:
e  Number of graduates with advanced

11
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o  Number of graduates attending/completing
doctoral education

4a. Results of Qutcomes Assessment Activities

The followiﬁg section describes the results related to the direct measures used to assess

student learning outcomes in the graduate program. During AY 2002-2003 nine (9)
students graduated from the MSN Program.

A. Completion of N596: N596 requires integration of concepts and principles from
nursing theory, research, and specialty content.

Number of students enrolled in N596 3

Number of students with B or Better 3
B. Advanced Field Placement/Practicum:

Number of Students who enrolled N595/591 12

Number who received positive preceptor/faculty evaluations 12

C. Orals:

Number of Students sitting for orals
Number of Students who successfully complete orals

Y

Comments:

Clinical preceptor evaluation paperwork revised to facilitate identification of

essential competencies during Summer 2003. These revised documents were
used throughout this academic year.

D. Alumni Survey

Number of students with advanced certification
Number of students attending/completing doctoral studies 0

[S8)

Comments:

Advanced certification status is based on students reporting back to the
department. The alumni survey was not mailed and is under revision at this time.

4b. Uses and Anticipated Uses of Outcome Assessment Results

Before addressing anticipated uses of outcome assessment results for 2003-2004, a brief
update of 2002-2003 anticipated uses will be presented:

12



e  MSN Program Committee to complete portfolio review instrument | Portfolio review for

revisions to be used by students and faculty when reviewing graduate students has been
graduate student portfolios. discontinued.
o MSN Program Committee to explore formative evaluation activities | Ongoing. As this was
~ for students within their first or second specialty course. reviewed it became evident

that course sequencing was
a necessary first step.
Advanced practice students
must not take advanced
practice core as pre or co-
requisite to advanced
specialty courses.

Faculty analyzed results identified above and has implemented the following actions
(Mechanisms for faculty analysis include MSN Program Commiittee, Department of
Nursing Faculty Organization, and Department of Nursing Curriculum Day meetings):

o Department Head to establish specialty advisors who will work with the Graduate

Chair in advising and evaluating graduate program within the MSN Program
Committee structure.

o Evaluation Committee in conjunction with MSN Committee will update alumni
survey.

e MSN Program Committee will exploring of formative evaluation activities for
students in their first or second specialty course.

e (Graduate course objectives will be reviewed and updated by MSN Committee this
year.

e A written examination will take the place of the NURS 596 paper effective Fall
2004. NURS 596 is not tanght earlier in the curriculum to provide a more solid
basis for written work.

5. Dissemination of Results
The results of the outcomes assessment will be disseminated in the following ways:

1. Written report will be distributed to all full time faculty.
2. A summary of the findings and results will be shared with all faculty
(full/part time and adjunct).

3. Report will be submitted to the College Dean and NMSU Provost
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lolsen

From: vbarriga@nmsu.edu

Sent: Monday, January 17, 2005 11:21 PM
To: lolsen@nmsu.edu

Subject: HLS 486

Dr. Olsen:

do I need to purchase a book for HLS 486? if so what book is it? Also, my mailing
address is:

P.0O. Box 53
Santa Teresa, NM 88008

Thank You,
Veronica Barriga



Page 1 of 1

lolsen

To: I_Suzy04_li@yahoo.com
Subject: RE: Thank you!

JK youngiaay. Don'tlet any of us down. We have faith in you and wish you the best. Remember, you need to

Maxe re down gayment so you don't get disenrollac.

Lainy

From: Suzy [mailto:ii_suzy04_ii@yahoo.com]
Sent: Tuesday, January 18, 2005 8:21 AM
To: Dr. Larry Olsen

Subject: Thank you!

Dear Dr. Olsen:

I would just like to let you know that I was approved to take an Independent Study class this semester to
replace the Research I class I failed last semester. I would like to thank you for listening to my dilemna
and counseling me in the appropriate way to approach this problem. Due to the failure, I was not only
terminated from the School of Social Work, but I also lost in-state tuition and my pell grant that paid for
the whole year. In total I had to write 3 appeals so that I can continue this semester to graduate. I was
only denied one appeal and that was the Pell grant. I am currently trying to fix that problem so that my
last semester of study will be taken care of as planned. I only got that Pell grant because my husband
was in the military, otherwise I would be paying. Once again, thank you very much for talking with me

concerning my failure. You showed alot of optimism that renewed my hope of graduating May 2005.
Sincerely,

Suzy A. Santos

Do you Yahoo!?
All your favorites on one personal page 0 i1y My Yahoo!

1/1RN0ONS



COLLEGE OF HEALTH AND SOCIAL SERVICES
SCHOOL OF SOCIAL WORK
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BSW Program Assessment
1. A current copy of your outcomes assessment plan

Design

In spring 2003, the School of Social Work created a Program Assessment Committee. This
committee, composed of faculty members, was charged with the responsibility to critically
"review program assessment efforts. In this effort, the Committee coordinated the
administration of student surveys, alumnae, employer surveys and analyzed the data. The
evaluation of the School of Social Work utilizes a one group posttest only design. Although
descriptive in nature (i.e. this design lacks power to examine cause and effect), the use of
multiple observations from various groups inherently increases the design’s internal validity.
Surveys constitute the main measurement method. These surveys are utilized to assess: 1)
the students own perception of learning specific to program objectives; 2) students’ own
assessment of the degree to which course objectives were achieved; 3) student assessment of
faculty performance; 4) faculty assessment (as they relate to program objectives) of non-
thesis master’s oral examination; 5) and alumnae’s Area Concentration Achievement Test
(ACAT) scores, as well as licensing examination scores. Finally, employers within the

community are surveyed about the knowledge, skills and values of graduates of the School,
as they pertain to program objectives.

Procedure
Course Objective Assessment

Each faculty member was instructed to create a survey instrument that included course
objectives, as delineated in course syllabi, and administer this course objective instrument to
student at the end of the semester. The course objective instruments were then submitted to
the Program Assessment Committee for data entry and analysis.

'BSW Program Survey :

The undergraduate program coordinator provided copies of Junior and Senior BSW surveys
to faculty teaching courses. Copies of the completed survey were submitted to the Chair of
Program Assessment Committee, who then supervised data entry into SPSS by a graduate
assistant. This supervision included a check on quality of data entry, which included a
random selection of cases that were checked for errors of omission and co-mission.

Alumnae / Employer Survey

The undergraduate program coordinator mailed copies of survey instrument to Alumnae and
social Work employers in the community. Completed surveys were submitted to the Chair of
Program Assessment Committee, who then supervised data entry into SPSS by a graduate
assistant. This supervision included a check on quality of data entry, which included a
random selection of cases that were checked for errors of omission and co-mission.




2. An outline of each program’s assessment activities in 2003-2004 within the context of your
outcomes assessment plan

The aim of this assessment plan is to provide a comprehensive, triangulated assessment of
program functioning and attainment of program goal and objectives. For example, this plan
incorporates multiple observations of program objective attainment (e.g. student self
assessment, student assessment of faculty, faculty evaluation of student, licensing

examination scores of alumnae, employer/alumnae observations). Numerous survey
instruments were used.

e BSW Alumnae survey

e Employer survey

e BSW program junior survey

e BSW program senior survey

¢ Field instructor evaluation survey
e Field liaison evaluation survey

o Licensing examination results

3. A description of what you have learned from these assessment activities, especially from the
results of your direct measures of student learning. Has this information led to

changes/improvements in your program? How has this information been used in your program
plannlng‘)

Lessons learned

o Student surveys of course objective evaluation data and junior/senior program survey
suggest an average level of satisfaction among students (82% among juniors and 77%
among seniors). No statistical difference in level of student satisfaction between juniors
and seniors was found.

» Sequence specific data reveals a theme found across juniors and seniors, Human
Behavior in the Social Environment and Social Work Practice courses consistently
receive highest ratmg in student satlsfactlon as compared to Research and Policy
courses.

e With regard to research, students seem to find scientific reasoning most difficult to
understand. However, it is interesting that these same student report higher satisfaction
in their level of preparation in assessing their own effectiveness. That is, the data suggest
that basic research concepts are not understood, however their application to practice
provides a foundation where such abstract and scientific concepts are better incorporated.

Changes/improvements in BSW program

Program director sponsored a course designed workshop led by Dr. Dee Fink. This
workshop focused on critical analysis of course design and focusing on designing courses
centered on learning goals, and teaching and learming activities.



Program planning
To improve students’ education experience in research, the undergraduate research class was
expanded to two (3 credit) courses, in addition to mandating juniors entering the social work

program with low or minimal experience in research related classes to take a statistics course
prior to enrolling in BSW research class.

4. A description of any changes you anticipated in you outcome assessment activities as a result
of the past year’s assessment experience.
Revision of student based survey that would assess not only was course objectives achieved,
but also what knowledge was gained in that particular course. Student survey instruments
are currently being revised by the Program Assessment Committee.

5. A description of how you communicate the results of outcomes assessment to all faculty in
your department.
Results of outcomes assessment are presented to all faculty in a yearly faculty retreat that is
held at the beginning of every Fall Semester. The Program Assessment Committee presents
the report, provides a printed copy and all faculty have opportunity to review and respond.
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MSW Program Assessment
1. A current copy of your outcomes assessment plan

Design

In spring 2003, the School of Social Work created a Program Assessment Committee. This
committee, composed of faculty members, was charged with the responsibility to critically

- review program assessment efforts. In this effort, the Committee coordinated the
administration of student surveys, alumnae, employer surveys and analyzed the data. The

“evaluation of the School of Social Work utilizes a one group posttest only design. Although
descriptive in nature (i.e. this design lacks power to examine cause and effect), the use of
multiple observations from various groups inherently increases the design’s internal validity.
Surveys constitute the main measurement method. These surveys are utilized to assess: 1)
the students own perception of learning specific to program objectives; 2) students’ own
assessment of the degree to which course objectives were achieved; 3) student assessment of
faculty performance; 4) faculty assessment (as they relate to program objectives) of non-
thesis master’s oral examination; 5) and alumnae’s Area Concentration Achievement Test
(ACAT) scores, as well as licensing examination scores. Finally, employers within the

community-are surveyed about the knowledge, skills and values of graduates of the School,
as they pertain to program objectives.

Procedure
Course Obijective Assessment

Each faculty member was instructed to create a survey instrument that included course
objectives, as delineated in course syllabi, and administer this course objective instrument to
student at the end of the semester. The course objective instruments were then submitted to
the Program Assessment Committee for data entry and analysis.

MSW Program Survey

The Graduate Program Coordinator provided copies of MSW surveys to faculty teaching
courses. Copies of the completed survey were submitted to the Chair of Program
Assessment Committee, who then supervised data entry into SPSS by a graduate assistant.
_This supervision included a check on quality of data entry, which included a random
selection of cases that were checked for errors of omission and co-mission.

Alumnae / Employer Survey

The Graduate Program Coordinator mailed copies of survey instrument to Alumnae and
social Work employers in the community. Completed surveys were submitted to the Chair of
Program Assessment Committee, who then supervised data entry into SPSS by a graduate
assistant. This supervision included a check on quality of data entry, which included a
random selection of cases that were checked for errors of omission and co-mission.




2. An outline of each program’s assessment activities in 2003-2004 within the context of your
outcomes assessment plan.
The aim of this assessment plan is to provide a comprehensive, triangulated assessment of
program functioning and attainment of program goal and objectives. For example, this plan
incorporates multiple observations of program objective attainment (e.g. student self
assessment, student assessment of faculty, faculty evaluation of student, licensing

examination scores of alumnae, employer/alumnae observations). Numerous survey
instruments were used.

e  MSW Alumnae survey

*  Employer survey

e  MSW program survey

e Field instructor evaluation survey
e Field liaison evaluation survey

o Licensing examination results

3. A description of what you have learned from these assessment activities, especially from the
results of your direct measures of student-learning. Has this information led to

changes/improvements in your program? How has this information been used in your program
planning?

Lessons learned

Based on a 70% response rate of courses surveyed, the majority of courses receive at
least a grade of “B,” which indicates average level performance in achieving course
objectives among faculty.

o No statistical difference in satisfaction level between BSW and MSW students.

Albuquerque MSW students are significantly less likely to be satisfied; as compared to
Las Cruces counterparts.

Research and policy continue to receive lowest satisfaction levels, as compared to other
program units.

Advanced standing students are more likely to report that their expectations about the
program have been met, as compared to their 2™ year full time counterparts.
At the MSW concentration level, advance standing students report higher level of

satisfaction with the preparation they receive in regard to all identified program
objectives. :

Changes/improvements in MSW program

Program director sponsored a course designed workshop led by Dr. Dee Fink. This
workshop focused on critical analysis of course design and focusing on designing courses
centered on learning goals, and teaching and learning activities.

Program planning

MSW incoming students are encouraged to enroll in a statistics course prior to taking the first
MSW research class.



4. A description of any changes you anticipated in you outcome assessment activities as a result
of the past year’s assessment experience.
Revision of student based survey that would assess not only was course objectives achieved,
but also what knowledge was gained in that particular course. Student survey instruments
are currently being revised by the Program Assessment Committee.

5. A description of how you communicate the results of outcomes assessment to all faculty in
your department.
Results of outcomes assessment are presented to all faculty in a yearly faculty retreat that is
held at the beginning of every Fall Semester. The Program Assessment Committee presents
the report, provides a printed copy and all faculty have opportunity to review and respond.




