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IIl. A GUIDE TO HELPING NINE TYPES OF
DISTRESSED STUDENTS

THE VERBALLY AGGRESSIVE STUDENT

Students usually bacome varbally abusive whan in frustrating situations whizh they
ses as being beycnd their control; ancer and frustration become displaced from thoss

B.

situations to yau. Typically, the anger is nct diracted at You personaily,

Do;
— acknowledga their 2nger and frustration, &.9., "I hezr how angry vou ara,"

— rephrase what thay are saying and identify their emotion, 2.g., “l can ses
how upset vou are becauss you fesl your rights are being violaled and mobody
will listen,"

— allow them to ventilate, gat the feelings out, anc lell yau what is ussatiing
them.,

— reduce stimulation; invits the person to vour office or other quiet placs it
thiz is comforzble.

— teli tham that vou zre not willng to accep: thair vertally abusive behavior,
&.g9., “When vou vell and scream at ms that wey, Hind it hard (impossible)
ta listern.”

— Ioll them they zra viclating your perscnal space and to plazse move back
(if they are getiing physically too closs), e.q., “Please stznd back; vou're
oo close.”

— help the person problem-salva and doa) willf the real iszues when halshe
becomas calmer,

DON'T:
— getinto an zrgurment ar shouting maich,
— beceme hostilz or punitive vaursalf, e.d., "You cant tzlk to me thas eyl

— press or exolanation or rezsans for their sehaviar, “Mow 'd like you totel
me exactly why you are so abnoxioys.”

— lock away and not dazl with tha situatian,

- — give away your own rights as a person.

THE VIQLENT OR PHYSICALLY DESTRUCTIVE STUDENT

Vialence, because of emalicnal distress, is very rara and ¢ yRicelly occurs only whan
the student is completaly frustrated znd feals unzhle ta do znything about it. The
adage, "“"An cunce of preventlan is werth a pound of cure,” best applies hara,
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— prevent total frustration and helplessness by cuickly and calmly
acknowledging ths intensity of the situation, e.g., *' can ses you're raally
upset and really mean business and haves some sritical concerns on yaur
mind."”

— explain clearly and directly what bshaviors zre acceptable, e.g., "You
certainly have the right to be angry but hitting (breaking things) is not 0K,

— stay in open area.

— civart attention whén all alsa fails, 2.3, "'if you hit me, 1 zar'l ba of halp,
— getnatessany help (ether staff, University Pollos, Health Center, Universily
Counssling Sarvices).

— remember that student discizling is implamenced by the Dean of Students
Cifica.

DON'T:

— ignore warning signs tha: the perscn is aboul to explode, e.q., yelling,
scraaming, clanched fists, statements like, *“You're lzaving me no cheoics.
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— threaten, dare, taunt, or push Inlo 2 cormer,

— touch.

C. THE STUDENT IN POOR CONTACT WITH REALITY

Tress students have difficulty cistinguishing fantasy from reality, the dream fram
tne waking state. Thelr lhinking 1= typicaly lllogical, confusad, dislurbad; they may
coln new words, s2¢ or hear things which no one else can, have iraticnal belizfs,

and exhioit bizarre or inapproprizte behavior. Genarally, thess sludents ars nol
dangerous and are very scared, frightensd and overwhzlmed.

Do
- réspand with warmth and kindness, but with firm reasoning.

— remove extra stimulation of the environment anc see them in a quiet
atmosphere (il you are comforiable in daing sa).

— &cknowledge your coneerns and stata that you can ses they need help, £.9.,
“Il szema very hard for you Lo integrate all thess things that ars happening
and | am concerned about vou; I'd like to help.”

— acknovledge the lzelings or fears without supperting the miseonceptions,
@.g., I understand you think they are trving 1o hurt you and | know how
reel it seems,to you, but | don't hear the vaolzes (see the devil, sic.).”

— revzal your difficulty in understending them (when approprizte), e.g., “I'm
sorry but | den't understand. Could you repeat that or say il in a difierent
& wayT"
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—

— focus on the “here and now."” Switch topics and divert tha focus from the
irritational lo the rational or the rezl,

— speak 1o their healthy side, which they have. i's ©.K. 1o joke, laugh, or smile
when sppropriate.

DON'T:

— argue or try to ecnvinge them of the Irrationality of their thinking, forit maxss
them defend their pesition (false pareeptions) more.

— play along, e.g., “Qh yeah, | hezr the voices {or see the davil).”
— encourage further revelations of crazinass,
— demand, command or order,

— expect customary samotlcnal responsas,

. THE SUSPICIOUS STUDENT

Typleally, these students complain abaut samsthing othar than their psychclogical
difficulties. They are lense, anxious, mistrustiul, lonars, and have faw friends, Thay
tend 1o interprel mincr oversights &s significant persenal rejscticn and often ovarrazct
la Insignificant ogcurrences. They see thamselvas as the focal point of everybody’'s
bahavior end everything that happens has spacial meaning tc them. They are overly
concernad with fairmess and being treatsd equally, Feslings of worhlessness and
inadequacy underline most of their tehavicr.

Do:

— gxpress compassion without intimate frizndship. Femember, sUsploious
students have troubls with closansss and warmth.

— ke firm, sleady, punclual and consistznt.

— ke specific and clear regarding the standards of bahavior you expecl,

DON'T:

— assure the student thet you are his/her friend; agree yau're a strangar, but
evan slrangers can be concerned.

— be overly warm and nurturing.
— Tlatter or partlcipate In their games; vou don’t know tha rulss,
-— be cute or humorous. a

— challenge or agree with any mistaken or lllogical bellsfs.

— be ambiguous.



E.  THE ANXIOUS STUDENT

Canger is evarywnere evan though what makes swudsnts anxlous s alten unknown;
not knowing what is expecied and conilict ara primary causes of anxiety. Unknawn
and unfamiliar situations raise thelr anxisty; high 2nd unreasonabls sslfexpaciations
increase anxiaty also. Thess students often have trouble making dezisions

Do

— let them discuss their feelings and thoughts, Often this zlona relisves a great ;
dea! of pressure.

- ragssure when approprizte.
— ramain calm.

— ba clazr and sxplizit,

DCON'T:
— make things mere complicated.
— take responsibility for thelr emotlongl state,

— avarwhalm with infermation or idzas,

F. THE DEMANDING STUDENT

Typlzally, the utmost time and energy alven to thase studsnts is not snough; they
oftzn sgex to control your time and unconsciously balisve the amount of tims received
Is & reflection of thelr warth,

Do,
— lgt them, &s much az possible, maks their own decisions.

— ignore them If possible, e.g., "Excuse me, | need to attand to other things. "

DON'T:
— let them use you as their enly socurze of supperd,

— get trepped inte giving advice, “Why don't you, ete.?"

&,  THE SUBSTANCE ABUSING STUDENT

Given the stresses of university life, studants are especially susceptibla 1o crug abuse.
A varigty of substances are avallable that provide escaps from pressing demands
Ths anly problem 1s thet these drugs soon create thefr own set af problems in the

torm of eddiction, azcident proneness and poor healtn. The most abused substancs-—
g0 commenplace we often forgat that itis a drug—is alechol. Alcohal and other drug-
related aceidents remain the greatest sing'e cause of pravertive death among collegs
students,

Do:
— e on the sler for signs of drug abuse:

preccocupation with drugs

inability o parlicipate in class activilizs
dateriorating performance in class
paricds of memory Inss (blackouts!

— share your honest concern for the person
— gneaurage ic seek hala

— gel nag¢essary halp in instances of intoxication

DOM'T;
— Ignore the problem
— ¢hastisallecture

— aneourege tha behavior

H. THE DEFRESSED STUDENT

Typically, these studenis get tha masl sympathy. They show a mukitude of symploms,
8.g., guilt, low eelf-estesm, feslings of worthlessnass, and inadequzcy as well as
rhysical symptoms such as decreased or incrazsed appetits, difficulty staving zslzep,
aarly awzkening and low interest In daily sctivities. They show low activity levsls
becauss everything is an effort and they have litle anergy.

0aQ;

— let student know you're aware helshe is feeling dewn and you would liks
to help.

— reach oul more than halfway end encourags the student 1o express how
shelne is feeling, for ha/she Is often initally reluctant to talk, vet others'
attention helps the studsnt feel mors worthwhila.

— tell student of your concern,
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DON'T:

— gay, "Don't worry," "Crving won't help,” or “Everything will be better
tomorrgw."

— be afraid 10 ask whether the student is suicidal If you think hefsha may be,

THE SUICIDAL STUDENT

Suiclde Is the second leading causs of death emong college studsnts. The suicidal
person is inlensely ambivalant about killing himsellfharself and typically responds
10 help; sulcidal states ere definitely time Emiled and most who commit suicide are
neither crexy nor psychotic. High risk Indicators includa: feelings of hopelesshess
and fulllity; & savera loss or threal of loss; a detailed suleidal plan; history of a previcus
attempt; history of aleohol or drug abuse; and feelings of alienation and isolation.
Suicidal students usually want toc commuricate their feelings; any oppertunity to do
52 should be encoureged.
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Do
— taka tha student sarously—ad percent of suicides give warning of their intant,

— acknowledge that a threat of or attempt at suicide is a plea for help.

— ba avallable lo listen, to talk, to be concerned, but refer the student to .

University Counssling Services, Student Health Center, or other approptiate
agancy when youyycurself are gefting overwhalmed.

— administerto u__sca_m__ﬁ Helping scmeons who is suicidal is hard, demanding
and dralning work,

DON'T:

— minimlze the situation or depth of fesling, e.g., *O8 it will be much beter
womarrow,'”

— be alraid io ask the parscn If they =ra 30 depressed or sad that they want
w0 hurt themsslves (8.9, “You seem so upset and discouraged that I'm
wondsring If you are considaering suicids.")

— overcommit yourself and, therefore, rot be abls to deliver on whal you
prartise. .

— Ignare your limitations



